Cincinnati Public Schools & Mayerson Academy

Writing Across the Curriculum
Agenda for November 30

AIM: To learn and to experience first-hand Robert Marzano’s 6-Step Program
for Building Academic Vocabulary, while continuing to practice and review
various writing-to-learn notebook strategies and accountable talk.

Writer’s Notebook Review (45 rhins.)
Warm-Up Vocabulary Activity (30 mins.)
PowerPoint: Marzano’s Building an Academic Vocabulary (3-4 hours)

Optional PowerPoint: Additional Vocabulary Strategies from J. Allen
(30 - 45 mins.)

Implementation Wrap-Up Activity (45 mins.)

Assignment: Introduce and teach at least 5 content area vocabulary words

before the January session _
o Reflect on the process in your own Writer’s Notebooks — How did |
it go? Issues?
‘o Bring 3-5 student notebooks with vocabulary entries in them to the
next sessmn



*
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deie wonnenes— Syccess Analysis Protocol

onter

With Reflective Questions

Developed in the field by educators affiliated with NSRF.

The facilitator’s role is to help the group to keep focused on how the success described by the presenter
is different from more routine wark. The analysis of what made this so successful is the purpose of

the protocol. The facilitator is a full participant in this protecol, and each participant takes a turn as

the facilitator. Each “round” (steps 2-6) takes anywhere from 23-28 minutes. “Success” is defined as
something that proved to be highly effective in achieving an outcome important to the presenter.

1.

7.

8,

Identify a success. (5 minutes)

Write a short description of a success. [Note: you may want to specify here the arena of the success
-— in terms of your work as a teacher, as a CFG coach, as an administrator, with a student, using a
particular teaching strategy, etc.) Describe the specifics of the success. Be sure to answer the question,
“What made this experience so different from others like it that | have had?”

. Presenter describes the success. (5 minutes)

In triads, the first presenter tells the story of his or her “success,” in as much detail she s/he can
remember. The group takes notes. -

. Group asks clarifying questions. (3 minutes)

The rest of the group asks clarifying questions about the cletails of the “success” in order to fiil in any
information the group needs to be helpful to the presenter

. Group asks questions that help the presenter reflect upon the success. (optional step)

The purpose of these questions is to help the presenter uncover why this was so successful—to see
more in the success. The presenter answers the questions, but there isn’t any back and forth discussion
with the group. Some examples of questions include:
* Why do you think,..?
* What was different about...?.
+ Why did you decide to...?

(5 minutes).

. Group reflects on the success story. (10 minutes)

Group members discuss what they heard the presenter say, and offer additional msnghts and analysis of
the success. The presenter is silent and takes notes.

. Presenter reflects. (5 minutes)

The presenter reflects on the group’s discussion about what made this so successful. The group then
discusses briefly how what they have Iearned might be applied to all of their work.

Protocol begins again for the next group member.
Repeat steps 2 through 6 for each member of the group. Remember to keep the focus on the underlying

principles or processes that made for success.

Debrief protocol.
" What worked well? What misconceptions or confusnons emerged? What adaptations to this protocol

might improve the process? How might we apply what we [earned to other work? How might others
(teachers, administrators, students) use this process to reflect on their work?

9. The triad identifies and lists the factors that contributed to their successes, .

and shares this in the large group. The large group looks for trends across triads, and then discusses
what it would mean to consciously create conditions that lead to success: (If there is time)



Cincinnatt Public Schools & Mayerson Academy

Protocol for Reflection

~ A protocol is a structure for conversation that provides means for an individual or small
group to focus on an issue and get feedback. Protocols democratize the discussion
process so that everyone gets a chance to listen and be heard. This protocol can be used
by groups wishing to reflect in a structured fashion on a process or implementation of a
strategy (for example, to reflect on your implementation of Writer’s Notebooks and
accountable talk). The point of this protocol is to both reflect and learn from each other
so that we can increase our success.

You will need to choose a facilitator to keep time and move the group along. Make sure
each participant reads through the procedures and 1s familiar with the structure before
beginning.

1. In your notebooks, reflect on your implementation of Writer’s Notebooks. You can
write a general reflection but be sure to respond to the following prompts in particular:
What are the elements of the Writer’s Notebook that went well? What are the things that
didn’t go so well? What would you do differently if you had to do it again? What are
questions you still have?

(7 minutes) This is a silent, individual activity.

2. Presenter #1 shares her reflection, being sure to mention the specific questions.
The presenter gets to speak uninterrupted for up to 3 minutes while everyone else listens.

3. Going around in a circle, the rest of the group gets one minute each to respond to the

presenter. If you don’t have anything to say, you can pass. Remember, the goal is for
each person presenting to grow as a PD facilitator so focusing feedback around that goal

- will help.
4. Presenter #1 gets another 1 minute to synthesize and respond to the group.
5. Repeat the process with each member of the group.

6. After every group member has had a chance to present her reflection and experience,
you can open the discussion. Think about ways in which you could use or adapt this
protocol for your students.

Interested in protocols? Go the National School Reform Faculty website for more
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Building Academic Vocabulary
Engaging the Whole Child

Building Academic Vocabuiary

« Knowledge of important terms is critical to
understanding any subject.

» The more terms a person knows about a
subject, the easier it is to understand —
and learn — new information related to that
subject.

ASCD Research Study of the Building
Academic Vocabulary Program

= In written and multiple choice assessments, the
students showed greater mean scores on the
comprehension of new reading material that
were statistically significant across the
general literacy, mathematics, and science
subject areas

Findings were particulary encouraging for two
stibgroups: English language learners {ELLs)
and students on free and reduced lunch.

Direct Vocabulary [nstruction

Elementaryvideg step] =~ Secondarvvideo stepd

A Six-Step Process for Teaching
New Terms

Step 1: Provide a description, explanation, or example
of the new term

Step 2: Ask students to restate the description,
explanation, or example In their own words

Step 3: Ask students to gonstruct a picture, symbol, or
graphic representing the term or phrase

Step 4: Engage students periodically in activities that
will help them add to their knowledge of the terms in
their notebooks

Step 5: Periodically ask students to discuss the terms
with one another

Step 6: Involve students periodically in games that
allow them to play with terms

Term:
Describe:

Draw:

Level of Understanding1 2 3 4
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A Six-Step Process for Teaching New Terms

Step 1: Provide a description, explanation,
or example of the new term

Example: Function

A function is a relationship between two things like
height and weight. As one goes up, the other goes up.
Isn’t it generally true that as kids grow in height over
the years, their weight has also gone up? We could
describe this relationship by saying, “Your weight is a
function of your height?”

A Six-Step Process for Teaching New Terms

Step 2: Ask students to restate the description,
explanation, or example in their own words

Term: Function
Describe: 1t’s whew one thing ma anoti

happew or pne thing goes up the wal that

anpther goes up.

e ideo Step 2
Secongary video stap 2

Your Turn!

Step 1. Provide a description, explanation,

A Six-Step Process for Teaching New Terms

Step 3; Ask students to construct a picture,
symbol, or graphic representing the term or

or example of the new term. phrase. . . iy w13 (3 40
. Desorbe 11" wisan £ Hhing mores arerther| crone the
o ap Fre sarme vy 1 ler goes U
Step 2. Ask students to restate the :
description, explanation, or example in = : 7
their own words :
T
Elementary video ste; E
Segondary videp ston 3 i
Your Turn! Your Turn!

Step 3: Ask students to construct a picture,
symbo!, or graphic representing the term or
phrase.

Reflection 1: In your Writer's Notebook,
write a reflection about how it felt to
ilustrate the word -- and why you felt that
way.

Step 3: Ask students to construct a picture,
symbol, or graphic representing the term or
phrase.

Reflection 2: Write about what you may
have learned from seeing other's
representations. What do you imagine the
challenges will be for teachers as they
work with students?
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Types of pictures:

Draw the actual thing

Use a symbaol

Draw a example

Represent the idea with graphics

Dramatize the drawing with cartoon
bubbies

Draw the Actual Thing

diameter

Abraham Lincoln

Use a Symbol

justice

peace

Draw an Example

Food Chain

Tis when

o bird eeh asnole
a snake edsa 0w,

N

3

(;'.ﬂ(l a mouse eaks com, ?

e

Draw an Example

Ly
W Go em u'f“

Income Tax

Represent the Idea with Graphics

*_O
Ne

N

Centralization

43\'-*!-?1
&
O

De-Centralization
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Dramatize with Cartoon Bu.bbles

Synthesize (in music)

1 3ympathize with you
because of the nolse
1he snthesizer bk

making

il 7.2

When possible, try to build into the picture a
way of attaching the picture to the word.

+ Latitude — imaginary lines around the Earth
parallel to equator

* Longitude — imaginary lines around Earth
that go through North and South Pole and
are Perpendicular to the equator

Your Turn!

* What type of ilfustration did you use?

+» Hlustrate some of the words you taught to
each other. Try to use a different type of
drawing than you used with the modeled
word.

Brainstorm: What are some suggestions to
address the challenges you identified?

Self-Evaluate

After Step 3 Is completed, ask students to self-

evaluate by circling 1 2 3 4 at the bottom of their

vocabulary page for each word they've leamed.

_ 4 - 1 understand even more about the term

than | was taught

3 - lunderstand the term and I'm not confused
about any part of what it means

2 - I'm a little uncertain about what the term
means, but | have a general idea,

1 - I'm very uncertain about the term. | really
don’t understand what it means.

A Six-Step Process for Teaching New Terms
Steps 4-6 Reinforce Learning of the Terms

Step 4: Engage students periodically in
activities that will help them add to their
knowledge of the terms in their notebooks

Step 5: Periodically ask students to discuss
the terms with one another

Step 6: Involve students periodically in
games that allow them to play with terms

A Six-Step Process for Teaching New Terms

Step 4: Engage students periodically in
activities that will help them add to their
knowledge of the terms in their notebooks

Free Association
Classifying Terms
Comparing Terms

Solving Analogy Problems

Elementary video step 4
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Free Association

Oral:

+ Call out a term and ask students {as a class, in
small groups, or in pairs) to say any word they
think of that is related fo the term

= After a few seconds say “stop”. The last person
to say a word must explain how it is related to
the target

Written:

« Students write terms in notebook.

+ When you say "stop” students exchange with
partner and explain how the words are related.

Step 4 Activities: Free Association

Your Turn!

« Choose one term at each table.

Everyone at the table will use Written Free

Association to list as many associated terms as

possible

« When you hear “Stop”, exchange notebooks with a
partner

« Engage in written dialogue by noting any associated

words which you particularly like, are surprised by,

or are unclear about how they connect

Return notebaoks, reply in writing to the responses,

and exchange notebooks one more time

Classifying Terms

Descripticn: Classifying is the process of
grouping items on the basis of similar
attributes.

Two Types of Classification Tasks:

1. Structured - siudents are given the categories
and place the terms into the correct categories

2. Open-Ended - students are given terms and

they come up with categories OR they are
given categories and come up with terms

Classifying Terms
Classify these terms using the categories
below:
Monarchy Senate Democracy Shah
Dictatorship President Parliament King

RULERS TYPESOF - | LEGISLATIVE BODIES
GOVERNMENT

Step 4 Activities: Classifying Terms

Your Turn!

* Return to your Free Association list

+ Come up with at least 3 categories that fit
your list

« Write the categories on sticky notes and
exchange your notebooks and sticky notes
with a partner - share with the table

* Discuss: Do some categories promote
understanding of the term more than
others?

Comparing Terms and Sentence Stems

A and B are similar because they both

A and B are different because

Ais ,butBis
Ais ,butBis
Alis ,butBis
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Comparing Terms and Sentence Stems

Monarchy and dictatorship are similar because they both

* Are forms of govemment

< Are governments with major power given to one person

= Have examples from history in which the powerfut person was
a tyrant.

Menarchy and dictatorship are differant because

* Ina monarchy, the ruler is often in power because of
heritage, but in a dictatorship, the ruter often comes to power
through force.

« In monarchies foday, the rulers are often perceived to be
loved by the people, but in dictatorships the rulers are often
hated and feared by the people.

= A monarchy can coexist with a representative government,
but a dictatorship is often a police state.

Comparing Terms - Venn Diagrams

MONARCHY

1. Can co-exstwith
representative
govemment

Forms of

1. Often perceived
government

as police states

Govemment
dominatedbya -
singleperson

2. Not uncommon
for people to hate or
fearruter

2. Not uncommonfor
peopleto show great
affection for the ruler

3. Rulers ustally Bothhave

come into power historical 3. Rulers usually
through heritag f comeinto power
lyrants who nle throughforca

Comparing Terms — Double Bubble

[ ETI

Comparing Characteristics of Terms
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Step 4 Activities: Comparing Terms

Your Turn!

Look at the vocabulary words you just
learned. Is there a word you can compare
with any of the terms?

Use Sentence Stems, Venn Diagram,
Double Bubble, or Characteristics Matrix
to compare two terms

Step 4 Activities: Comparing Terms

Writer's Notebook Reflection:

* Reflect on the process you went through
to compare the terms.

* What made it hard or easy?

* How might you help students who
struggle?




Solving Analogy Problems

Description: A complete analogy contains
two terms in the first set (A and B) that
have the same relationship as the two
terms in the second set (C and D)

Format: AistoBasCistoD

In analogy problems, one or two terms are
missing and students must complete the
statement by providing terms that will
complete the analogy.
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Solving Analogy Problems

oxygen As carbon dioxide

people plants

People need oxygen
to survive as
plants need carbon
dioxide to survive

Solving Analogy Problems

Schaol
cact TGRS

The printipal lgads M.
School G5 g presidest
\twés_'ﬁn. United Stotes,

Solving Analogy Problems

Examples:
1. Bone is to skeleton as word is o

2. Consumers are to consumption as
are to production.

3. Subtraction is to division as
to

4. Cincinnatli is to Ohio as is fo

is

Step 4 Activities: Analogy Problems

Your Turn ~ Pair to Square

« Look at the vocabulary words you just
learned. Choose a word with a partner and
try to create an analogy using the graphic

» Copy it on another page, leaving one word
{either C or D) and the relationship
explanation blank.

» Trade analogies with ancther set of partners
and complete each others graphics

» Return and discuss

A Six-Step Process for Teaching New Terms

Step 5: Periodically ask students to discuss
the terms with one another

Think
Pair
Share
Elementary video step 5
Secondary video stap §




Think, Pair, Share
Think:

Provide a few minutes of guiet “think time” to
allow students, individually, to review their
own descriptions and images of the
targeted terms in their notebocks.

Consider modeling for them, by thinking
aloud, some of the thinking they might do
during this quiet time.

11/2/2007

Think, Pair, Share

Pair:

After students have had a chance to think
about the targeted terms, organize them
into pairs and ask them to discuss their
descriptions and pictures of the terms with
theair partners.

Monitor the sharing and use this opportunity
to correct any misconceptions.

Think, Pair, Share

Share:

Invite students to share aloud with the whole
class any new thoughts or understandings
they have discussed in their pairs.

A Six-Step Process for Teaching New Terms

Step 5: Periodically ask students to discuss
the terms with one another

Think
Pair
Share
YOUR TURN

A Six-Step Process for Teaching New Terms

Step 6: Involve students periodically in
games that allow them to play with terms

What is the Question?
Vocabulary Charades
Name that Category
Draw Me

Talk a Mile a Minute
Elementary video slep &
Sevondary video step &

What Is the Question?

This game is like Jeopardy

PointValue

P Inga | Amerd Industry &
Explorers | NewNgption | Expands ‘Tethnology

100

200

300
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Vocabulary Charades

Two Approaches

1. Students stand by their desks and use
their arms, legs, and bodies to show they
know the meanings of words you call out

2. Form teams and give designated team
members a term to act out. Other team
members must guess the term. This can
be a competition

Name That Category

This game is like The $100.0600 Pyramid

» Students must determine what the terms
in & list have in common.

+ Aclue giver (who can see the category
title) lists words that fit the category and
team members try to guess the category.

« Each category has a point value,

« Difficulty increases as move up the
pyramid.

Mame That Category

Draw Me

This game is modeled after Picticnary

» Organize students in pairs or small groups
with one student per team designated as
the one who sees the words and draws

» Have students draw pictures of several
words

Talk a Mile a Minute

- Give teams of studenis a list of terms organized
into categories. Usually words are related by
meaning such as “shapes” or “things associated
with outer space”

Each team designates a “talker” who sees the
list. The talker must get his team to guess each
word by describing each word, not using any
words in the category title or any rhyming words
Allow one minute. Teams get 1 point for each
correctly identified word

Talk a Mile a Minute

Sports Math Terms
* Basketball = Addition

* Football * Fraction

« Skiing « Division

» Tennis * Triangle

» Soccer * Line

* Golf » Circle




Scheduling Time

Reguires a much more regular, systematic
approach

Must block out time for direct instruction of the
vocabulary

Must make decisions about when and how often
Suggestion: 3 new terms (steps 1-3} takes 15
minutes. Don't ovarkilll

Which words when? Depends on when you
intend to teach the new content

More Strategies!

From:
Inside Words: Tools for Teaching Academic
Vocabulary by Janet Allen

» Concept Ladder
« Frayer Model
« { Spy: AWord Scavenger Hunt

C_:_g_ljcht Ladder

Frayer Model

ConceptTam:

Define the concept Is diffecent from similar concepts .

Examplesof the concept are... N plesof the

p

Tl remember the word by ..

e el
Concept: Zaiok
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session

Issues?

session

Assignment

« Introduce and teach at least 5 content
area vocabulary words befare the January

+ Reflect on the process in your own
Writer's Notebooks — How did it go?

» Bring 3-5 student notebooks with
vocabutary entries in them to the next

10



Step 1:

Step 2:

Step 3:

Step 4:

Step 5:

Step 6:

Marzano’s Six-Step Process for Teaching
Academic Vocabulary

Provide a description, explanation, or example of the new term

Ask students to restate the description, explanation, or example
in their own words

Ask students to construct a picture, symbol, or graphic
representing the term or phrase

Engage students periodically in activities that will help them
add to their knowledge of the terms in their notebooks

Periodically ask students to discuss the terms with one another

Involve students periodically in games that allow them to play

‘with terms



Term: My Understanding:
Describe:

Draw:

Term: My Understanding:

Describe:

Draw:




Self-Evaluate

After Step 3 is completed, ask students to self-evaluate their
understanding by circling 1 2 3 or 4 at the top of their
vocabulary page for each word they’ve learned.

Knowledge Description
- Level |
Level 4 I understand even more about the term than I

was taught.

Level 3

I understand the term, and I’m not confused
" | about any part of what it means.
‘Level 2 |I’m a little uncertain about what the term
| means, but I have a general idea.
Level1l |I’m very uncertain about the term. I really

don’t understand what it means.

After students engage activities and games during Steps 4-6,
prompt them to revisit their writer’s notebook to decide whether
they have increased their understanding of any of terms.

Encourage students to add to their description of the meaning
and/or to their drawing and adjust their self-rating, as

appropriate.




Step 4 Activities that Build and Support Understanding

Free Association: Students say words they think of when they hear a particular
term. This can be done orally or in written form. If written, students should
exchange lists with a partner and be prepared to explain the connection of their
words to the targeted term.

Classifying Terms: Students attempt to classify terms with similar attributes into
categories. Classification can be structured—where the teacher provides the words
and the categories—or open-ended—where students come up with the words
and/or the categories.

Comparing Terms: Students compare two or more terms by completing
sentence stems or graphic organizers such as Venn diagrams, double bubbles and
matrixes in order to differentiate terms.

Analogy Problems; Students complete and create analogies to support their
understanding of the relationship between terms, which they should be able to
discuss.

Step 6 Games that Promote Vocabulary Use & Understanding

What is the Question? A Jeopardy-style game where students must give questions
to answers that are revealed on a board that is broken up into categories in order to
earn points.

Vocabulary Charades: Students attempt to convey words to their through
gestures, body language and other non-verbal clues. This can be done as a whole
class exercise or competitively with teams.

- Name that Category: A $100,000 Pyramid-style game where students compete in
teams to determine the category for a group of words that a teammate describes.

Draw Me: A Pictionary-style game where students try to get a partner or
teammates to guess a word by depicting it visually in some way.

Talk a Mile a Minute: A game similar to Name that Category but without such
elaborate set-up where students help their teammates guess a group of related
words by describing them without mentioning the category.



Some Instructional Strategies for Teaching Academic Vocabulary
From Inside Words: Tools for Teaching Academic Vocabulary by Janet Allen

CONCEPT LADDER is a graphic organizer that can help students explain and describe their understanding of a
complex word or concept through responses based on teacher or student-generated questions. The questions center
on four areas of knowing a word:

1. Kind: What is it a kind of or what are kinds of it?

2. Part: What is it part of or what are its parts?

3. Stage: What is it a stage of or what are its stages?

4, Product: What is it a product of or what are products of it?

A Concept Ladder is best used with a big idea: themes, such as intolerance or justice; movements or time
periods, such as the Renaissance or the 60’s; political forces or structures, such as communism, globalization, the
Common Market; or phenomena, such as metamorphosis or gravitational pull.

Example of Concept Ladder questions—

Concept: intolerance

Causes of? Effects of? Language associated with? Words that mean the same as? Historical examples of?

Evidence of? Literature/reading connections made?

As students think about and discuss causes and effects of intolerance, they are focused on knowing the concept at
the product/stage levels. As they brainstorm historical and contemporary examples of intolerance, they are focused
on the kind level of knowing the word. The final questions related to evidence of and connections made to the
concept require students to synthesize their understandings of the concept on all four levels of knowing a word.
After reading, discussion, and viewing, students revisit the concept ladder and add subquestions in each category.
Throughout and at the end of the unit of study, students use the Concept Ladder and their questions/responses for
academic writing related to the topic. '

The FRAYER MODEL helps students learn a critical concept(s) that is part of a unit. Over several days, the
-teacher is directly teaching students about the concept(s) by giving specific examples/nonexamples and

attributes/nonattributes. The steps are:

1. Defines the concept giving attributes of the concept.

2. Show students how this concept differs from other similar concepts (by highlighting noncritical atiributes).

3. Provide examples and explain what makes these examples.

4. Provide nonexamples and explain what makes these nonexamples.

5. Provide students with examples and nonexamples and ask them to determine whether they are examples or

nonexamples.

6. Have students create their own connection/drawing to the word in order to commit the word to memory.

The Frayer Model is time intensive; therefore, a teacher would use this model when introducing students to an
umbrella concept that is extremely significant to the unit of study. A modified version of this process would
provide students with guided practice in discovering and noting attributes and nonattributes or examples or
nonexamples of words. Students’ independence with the graphic will depend on the demonstrations/modeling the
teacher provides.

I SPY: A WORD SCAVENGER HUNT is an activity designed to provide students with an opportunity to apply
and discover applications of target vocabulary words in real-life contexts. Students have deeper explorations with
language and remember more information when they relate words to known information by finding examples and
nonexamples, applying known contexts, and having personal connections to the word.
For example, in the middle of a unit of study, students would go on an I Spy Scavenger Hunt to find
examples of the unit vocabulary words. The steps are as follows:
1. Create a word list that is specific to the unit of study.
2. Give students the list and explain that they are looking for examples of the word, not the actual word. It is
a bonus if they find the actual word but you really want them to discover the word in action.
3. Students work in groups and document where they discovered the word.
4. If possible, they bring an artifact to show the word in a new context—magazine article, photograph, etc.
5. Individually, students write what connection the target word in a new context has to do with what they are
studying in the unit.
6. If there is a word wall, artifacts can be displayed with each of the target words as a visual reminder, it
meanings, and its applications. '



CONCEPT LADDER

Concept:

Adapted from J. W. Gillet and C. Temple (1986)

1 Wards; Tuuds for Teaching Academic Voeabulary, Grades 4-’12'hy Junet Allen, Copyright © 2007, Stenhouss Publishers,



FRAYER MODEL

Define the concept Is different from similar concepts.. . .

Examples of the conceptare ... Nonexamples of the concept are . . .

I'lt remember the word by ...

tnside Words: Tools for Teaching Academic Yocabulary, Grades 412 by Janet Allen. Copyright © 2007. Stenhouse Publishers.







